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Abstract
This is a case study of an ECEC teacher’s narrative of her subjective world, relative to “slide and mud
play” at an ECEC center. The purpose of this study was to reconstruct the teacher’s understanding of
play based on her own narratives of interactive time with young children, to examine the narratives
from the perspective of living through E-series time, and to approach the meaning of play describing
the experienced reality of the teacher. This study is based on an interview with the ECEC teacher Kana,
who was involved with children’s play as an assistant teacher at the ECEC center. Kana’s five narratives
were qualitatively analyzed. This study concluded that the rise of meaningful play occurs from the
perspective of intersubjectivity between the relationship between the ECEC teacher and the child who
creates the actual time. Kana’s narratives in this study are likely to lead to the creation of companionship

between them, which, in turn, leads to the ECEC teacher’s realization of meaningful play.
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Introduction

The purpose of this study was to reconstruct the “meaningful play” relationship among
Early Childhood Education and Care (ECEC) teachers and children. The narratives obtained
from the interviews about a teacher’s perceptions of play were analyzed using the “E-series
time” theoretical framework (Nomura, Hashimoto & Akashi, 2015).

Play is an important factor when considering the development and learning of young
children in kindergartens and nursery schools. For example, Bush, Nell, and Drew (2013)
described the five elements of meaningful play, and many previous studies have shown that
play makes a significant contribution to the development and learning of young children. In
recent years, the importance of early childhood education has been reaffirmed by the research
of Heckman (2013), who revealed the high contribution rate of policy investment in early
childhood.

In Japan, about 97% of preschool children aged four years and older attend kindergarten
or daycare centers (National Federation of Child Care Organizations and Child Care Research
Institutes, 2018). The national curriculum is different in kindergartens and daycare centers.
Although kindergartens and daycare centers have different hours of attendance, their
educational functions for young children are the same. An increasing number of studies has
been conducted in recent years that describe Japan’s early childhood education system and
views on education (Holloway, 2000; Burke, 2008; Chesky, 2011; Burke & Duncan, 2014.
For example, Guo and Kuramochi (2019) revealed the educational views of kindergarten
teachers in Japan through an interview survey. According to this literature, that young
children are experiential learners, guided learners, social learners, responsible learners,
respected learners, and staged learners. Within this view of education, it has been reported
that Japanese teachers take a mimamoru approach, rather than a direct one, when teaching
children (Hayashi, 2011; Hayashi & Tobin, 2015).

In the Japanese context, young children’s play is important for their development and
learning, and the Japanese National Curriculum for young children includes “Learning
through the Environment.” Therefore, to enrich meaningful play in kindergartens and nursery
schools, ECEC teachers use a variety of environmental configurations and devices

(Takayama, 2017; Japan Foundation for Educational and Cultural Research, 2016).
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“Learning through the Environment” is an educational method that is based on the
independence of young children, which is an important and fundamental concept, especially
in Japan. For purposes of professionalism, ECEC teachers are required to construct an
environment for meaningful play and to enhance children’s relationships in play. To support
this meaningful play, it is important to understand the children’s condition (moods, stages of
play, friendships, etc.).

Teachers should appreciate the condition of young children to understand their
development and learning. Prior research on the professionalism of Japanese ECEC teachers
indicates that the “understanding of young children” is an important key frame of reference.
For example, Okada and Nakatsubo (2008) used auto-ethnography to reveal how caregivers
understood infants. In addition, many required textbooks for ECEC teachers in colleges and
universities contain numerous references to “understanding of young children” (Watton,
Collings & Moon, 2001; Nakatsubo, 2012).

However, the key ideas of “understanding of young children” are based on a one-way
design of ECEC teachers’ understanding of children. From this perspective, recent research
in Japan has focused on how the relationship between ECEC teachers and young children is
constructed based on social constructivism (e.g., (Uemura, 2016; Katsuno, 2019; Sumsion &
Goodfellow, 2012; Colliver, 2015 ), whereby teachers attempt to take an objective and
observational view of young children’s play. While it is a scientific approach, it lacks a
constitutive understanding of young children’s play.

As Dahlberg, Moss, and Pence (1999) note, the “understanding of young children” should
be reconstructed as an ECEC practice with fundamental values based on a dialogue that goes
beyond the quality of ECEC. Therefore, this study examined how one teacher attempted to
observe young children’s play from an intersubjective perspective by adopting “E-series time”
as a theoretical framework.

One study that looks at human relationships from the perspective of time is by Nomura
and Matsuno (2016), who developed McTaggart’s time series. This series proposed A-series
time as subjective time, B-series time as objective time, and C-series time and D-series time
as design times. In addition to these designations, Nomura added an E-series time based on
synchronicity, in which time occurs in an interactive manner. We consider that by using the

theoretical framework of “E-series time,” the socially constructed relationships between
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teachers and children can be clarified.

When children put all their energy into their play, how do teachers understand it and
recognize it to be “meaningful play”? The purpose of this study was to reconstruct one
teacher’s understanding of play, based on her own narratives about interactive time with
young children. The results of E-series time throughout the process of play between the

ECEC teacher and the children will be discussed in this paper.

Methods

Participant and ECEC center

In this study, activities related to “slide and mud play” in an ECEC center were
reconstructed based on the narrative of ECEC teacher Kana (female, 23 years of experience
as an ECEC teacher). The ECEC center is located on the outskirts of the city and is
surrounded by rice fields. Kana had been working at the ECEC center for 15 years since it
opened and had worked in the resource rooms for preschool children with speech impairment
and developmental disabilities for eight years.

In 2019, she was involved with children’s play as an assistant teacher at the ECEC center,
which has a play-based curriculum. In the summer of 2019, five-year-old children (class size
of 21 people) created a large mud puddle in the playground. The teacher was involved in this
play and worked with the children to use a tin plate as a slide. The children and the teacher
were so involved that they continued to play for a month. Therefore, the authors decided that
this was the type of play worth considering as “meaningful play.” The authors asked the
ECEC center and Kana for an interview to tell us what she thought and how she became
involved in this play series.

The interviews were conducted in September 2019 at the ECEC center shortly after the
“slide and mud play” had ended. While looking at some pictures of the play, the second and
third authors interviewed Kana for 90 minutes and recorded with permission. When the
authors transcribed the interview, it amounted to 12,000 Japanese characters. The narratives

necessary for this study were extracted from the transcriptions and translated into English.
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Method of analysis

In the analysis, the authors emphasized the narrative perspective. Narrative is a verbal form
of thinking that conveys the meaning of an individual’s experience and is considered
effective for conveying the realities of ECEC teachers (Laevers, 2005). Moreover, the
importance of narrative inquiry when examining the quality and experience of play has been
pointed out (Tanaka, 2011). Regarding narrative inquiry, the three-dimensional narrative
space of “continuity, interaction, and situation” should fulfil the need to comprehend the
person who lived the story (Clandinin & Connely, 2000). It has evolved into a way of
describing the experiences of both children and researchers living in a place as a process of
interrelated stories whereby their identities are constructed (Clandinin & Connely, 1999).
Based on these perspectives, the analysis of ECEC teachers’ narratives is a unique childcare
approach that only exists in their practice, which reveals its value. Together, the children’s
experiences with one another and the ECEC teacher’s own inner experiences create a never-
ending story at the childcare facility; spinning it out and sharing it will be important.

Ricoeur (1985) discussed the relationship between narrative and time and emphasized the
structural harmony of the plot as a narrative structure, involving the selection and
arrangement of the events and actions to be recounted. Harmony is characterized by three
factors: completeness, wholeness, and moderate size. In terms of wholeness, it is important
to have a beginning, middle, and end. Thus, in the classical analysis of narrative texts, the
compositional basis of the narrative is in the form of “beginning-middle-end” (Wells, 2011).
Based on these features, five narratives were qualitatively analyzed. We repeatedly read the
teacher Kana’s text according to this narrative approach and determined a construct of the
following five narratives of “slide and mud play.” Narrative 1 is the “beginning” (i.e.,
orientation), when Kana is orienting the four-year-old children’s mud play toward building a
slide. Narratives 2, 3, and 4 represent the middle (i.e., complications). In Narratives 2 and 3,
we read that Kana is trying to build a slide, but she feels conflicted about her interaction with
the children. After much trial and error, Kana achieves a sense of intersubjectivity with the
children in Narrative 4. Finally, Narrative 5 is the “end” (i.e., evaluation), when Kana realizes
that the children are proceeding with their play autonomously. For each of the narratives, the

authors added supplementary commentary on the ECEC teacher’s thoughts about the “slide
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and mud play,” as understood by the authors, from dialogue with Kana. In addition, the
background and an epilogue were added to the narratives.

We underlined the text that was considered to show E-series time, that is, when there was
a sense of unity between the teacher and child. In addition, wavy lines were placed on what
could be considered A-series time, that is, the subjective time of the teacher. In addition to
these, the objective, B-series time flowed continuously. The aim of the research was to
examine the narratives from the perspective of living through these multiple times and to
approach the meaning of play in a real sense for teachers.

Based on E-series time and A-series time perspectives (Nomura, Hashimoto & Akashi,
2015), all the authors re-read the teacher’s narrative multiple times and reconstructed the
activity related to “slide and mud play.” We used photographs and documentation to
complement the narrative. With respect to the mud and slide activity, we discussed the
children’s involvement and the teacher’s understanding of the children as well as the types

of time-series Kana experienced.
Ethical considerations

Before conducting this study, the purpose of the study and ethical considerations were
explained to the ECEC center. The research was consented to by Kana, the research
collaborator, and the director of the ECEC center where she worked. To protect their privacy,

all names (the teacher and children who appear in the narratives) are fictitious. In addition,

this study was approved by the ethics review committee of the author’s university.

Results

Background of the narratives
When it was time for the swimming pool opening, the ECEC center had a truckload of dirt

delivered to the playground. At first, when playing in the mud, the children simply made mud
pies and played house with them. Kana felt that this cozy way of playing was unfolding
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because she preferred to play actively. This type of play is also important, so she was
watching over them and looking for children who wished to play more based on their physical

feelings, since there was so much dirt-oriented play going on.

Narrative 1: The beginning of “slide and mud play” at the ECEC center’s play area

In the beginning, two four-year-old boys, Hinata (boy’s name) and Riku (boy’s name),
were digging holes. When they could not enter the pool, they started digging holes together
in a place where they could see the pool. The soil was still soft and had not yet hardened, so
they had a lot of fun digging, and soon big holes started to form. I said, “If you pile up the
dirt on top of all that you’ve dug up, you could turn it into a big slide, a mountain.” I was a
little inductive, but when I told them that, Hinata said, “That’s good.” Then, they started to
pile the dirt they had dug up like a mountain.

That was the end of it, and the day was over. They could not go in the pool the next day
either, so I decided to see if they would go to the dirt area. They seemed to have a hard time
continuing the previous day’s work unless the teacher did it, so I asked Hinata if he would
like to continue with yesterday’s story. It was like they were doing it because I was there.
Just as I started playing with Hinata, Halma (boy’s name) came in and said, “That’s
interesting. I will do it too,” and we started digging together.

While doing this, I was happy to see the children come and go for a few days, one after the
other. In the beginning, a three-year-old would come in, and a five-year-old would see the

hole that had been made and jump into it to play, rather than playing on the mud slide.

Comment 1

Kana was watching how the children would develop their play as they poured soil into the
ECEC center’s play area. They gradually built up to digging in the dirt and jumping into the
holes that had been created. However, the play did not continue after that, and Kana was not
satisfied. Sometimes, her ideas may have been inductive, but she was thinking about how the

play would develop.
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Narrative 2: The ECEC teacher leading the way to “slide and mud play”

I thought it would be fun to jump into the mud hole, but then I started to think that I did
not want to do only that. I had an interesting image of a slide in my mind, and there was a
yellow bench, so_I thought it would be interesting to hang it at an angle. I put it up against
the hole and made one end higher than the other.

I set up the bench, so that the children could slide on it, and then Rikuto (boy’s name), who
is three years old, sat down there and slowly got off with his feet with a clattering, clattering.
He started to enjoy himself and said, “Wow, that’s interesting.” I replied, “It’s like a slide,
isn’t it? Well, it would be nice if there was something for our safety.” Then, a four-year-old
boy approached and said to me, “Well, you should put a sheet or something like that over
here,” so I brought out a sheet, but he wasn’t going to slide even if I put it over the muddy

place.

*
]

Figure 1. Children repeat one trial and error after another
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Bringing out a thin board, I said, “There’s this, but I’'m not sure about it.” I put it down,
but the board didn’t slide very well, and the children were only able to move and slide while
propelling themselves forward with their feet. The boards were fun, but I thought it would be
nice to have something a little more slippery, so I prepared a piece of galvanized corrugated
iron sheet to make the children’s ideas a little more fun and to allow for trial and error.

At first, I did not fasten it but just put the sheet metal on the ground. However, the water
got under the sheet, and the soil underneath began to erode. After slipping a few times, the
sheet would flow away, so, I tried hard to think of something for the children to fasten the

sheet with. Finally, we ended up with what we have now.

Comment 2

In this narrative, the authors were able to understand Kana’s trial and error process. She
tried various things that the children might find interesting, such as benches and sheets, thin
boards, and sheet metal. The authors noted that a variety of interactions and relationships
emerged between Kana and the children. However, at this point, Kana was being inductive,

and it was difficult to obtain suggestions from the children.

Narrative 3: The ECEC teacher becoming too involved with the children

Since Riona (girl’s name) was sliding alone, I thought it would be nice to have someone
go and bring her plenty of water for sliding, so I called out, “Wako (girl’s name), if you’re
going to do this, please go and take water in a bucket.” I thought this would be a good idea,
but when I said, “Let’s try to slide on it,” Wako said, “No, it’s fine.” When I said again,
“Well, do you want me to slide with you?”” Wako answered, “No, I will take the water.”

So, I said to Riona, “It’s good that you have been sliding. Next time, you go and take the
water.” Then, I said to Wako, “If you do that, you might slide,” so we switched roles. Riona
said, “That’s right” and tried her best to get water, but Wako did not like it being put on the
slide. I had gone too far, so she said, “It’s over, and I’m going away,” and Wako left. I thought
to myself, “I’ve been making all this effort with Riona and Wako, but I’ve often gotten myself
too involved.” I think it would be good to have the opportunity to challenge the child who

occasionally says he or she does not like something, but I think I am going too far.
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Children around three or four years old enjoy it when the ECEC teacher is with them.
When the ECEC teacher is gone, they stop doing the task because it’s “boring.” That is part
of'it, so I try to go out with them if I think they’re interested. However, I don’t think it worked
well. My intentions were strong when I entered the playground, and I probably overwhelmed

the children’s feelings.

Comment 3

Kana’s narrative was a reflection on the scene: she tried to talk to two girls in various ways
to get them to enjoy the slide, but it was unintentional and resulted in her getting too involved
and stopping the children from playing. What may have seemed right from the ECEC
teacher’s subjective view was not necessarily good in the child’s subjective view, which

suggests the importance of distance between the ECEC teacher and the child.

Narrative 4: A moment of children playing with each other

I think it’s best not to interfere when children are already playing with one another. I think
that children enjoy this in their own way.

For example, at the beginning of play, if a child is working hard on his or her own, but his
or her friends are feeling that they want a little more fun, I try to join in with the child who is
a little bored and build a relationship with him or her. For example, if you dig by yourself,
you can dig a little bit, but with the help of the teacher, you can dig a lot. With the addition
of a teacher, there is a sense of accomplishment. I think that ECEC teachers are needed in
such situations.

In the process of building the mudslide, I felt it would be more interesting with the addition
of the children in the surrounding area. For example, when they try to slide on the seat, some
children thought of it as a grass slide. When someone said, “I’m going to put it on my butt
and try it like this,” it didn’t really slide but just turned over at the end. It did not slide at all,
so the child tried laying down on his stomach, or someone would try to pull the seat from

underneath, so that they could each enjoy it in their own way.
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Figure 2. A moment of children playing with one another

Comment 4

Kana’s narrative about how play among the children was established and when it was all
right for the ECEC teacher to separate from them was very impressive. On the other hand,
she indicated that the ECEC teacher was needed only in situations in which it was difficult
to feel achievement. Children are themselves responsible for a variety of attempts to establish
play. It was suggested that there is a time for the ECEC teacher to become involved in the

process naturally.

Narrative 5: Play is alive and well in children
Some children say, “You can’t do it as a teacher,” or “Only children can do it,” and I feel
their emotions and happiness from being able to play at the same level as me. I really get this

message from the children, and it becomes even more interesting for me, so I say, “Try again,
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try again,” and repeat it over and over.

Originally, I had the idea in my mind that it would be interesting if the children could slide,
but I did not have any desire to let it happen. Basically, I like to play in the mud, so the idea
came from the idea of playing with the sensation of mud. A slide is an option, and I see
myself getting muddy by jumping in the mud pile. There’s a side of me that expects to play
in the mud, and even more so, in a child’s way, something different than I ever imagined.
Even if they do not end up on the slide, I am OK with that, as long as the children share the
slippery play. There is an intention, but it is not intended to be one.

The children are always saying, “Let’s do it again tomorrow, teacher, I want to do it again.”
When that kind of impulse comes out in children, I feel that this type of play is very much

alive in them.

Figure 3. The children enriching the “slide and mud play”
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Comment 5

When play was animated in the children, they had the desire to play again the next day,
and that is what supported Kana’s ideas. Kana herself had the intention of playing, but it was
not her ultimate goal. It was understood that Kana became naturally involved in and
fascinated by the play, based on the interest that was shared among the children beyond her

intentions.

Epilogue

Kana concluded her narrative by saying that when an ECEC teacher is really playing with
a child, there are times when she physically forgets the time. She thinks that if the play
continues tomorrow, it will change again, and the children who join in will change it more
and more. She seemed to feel that if a fun atmosphere was created among the children, the

children would be more interested in the activity.

General Discussion

Up to this point, we have examined how “slide and mud play” in the ECEC center’s play
area was conducted from the perspective of time, based on the narratives of one ECEC
teacher. From the point of view of B-series time, which is the objective passage of time, we
can first state that the idea of digging a hole and jumping into it was born when the soil was
dumped in the play area. By attaching sheets, using thin boards, and placing sheet metal, the
mountain formed from the excavated soil turned into the “slide and mud play.” Finally, water
was poured down the hill to complete the play with the small artificial mountain. It can be
said that the play environment developed in a variety of forms.

Second, looking back at the narrative in terms of the flow of her subjectivity related to this
play in terms of A-series time, Kana felt that the game of jumping into the hole created by
digging in the soil at the beginning was unsatisfactory. Therefore, she thought of making

various devices by trial and error that the children would find interesting and engaging.
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However, Kana reflected on some aspects and realized that she was leading the children too
much in their play. She found that when the children were playing with one another, she had
the desire as an ECEC teacher to move away from them. In other words, while Kana herself
had the intention to play, she did not think that acting on that intention should be her goal.

Many previous studies have shown the transformation of the environment as it relates to
child-directed play (Epstein, 2007; David, 2013) and how child-centered play leads to child-
directed play through the deliberate involvement of a child-centered ECEC teacher’s efforts
to establish child-directed play. For example, one study showed the child’s subjective process
of building up to play over time (LEGO Learning Institute, 2010). From the perspective of
an excited mind and the quality of play, the cycle is: “Immersion” — “Attention” — “Care”
— “Mastery” — “Mindfulness” — “Provocation.” It has also been argued that this guided
play by an ECEC teacher, rather than free play, encourages children to learn (Lillard et al,
2013). Certainly, Kana’s Narratives 1 and 2 can almost be taken as A-series time. Therefore,
although it can be said that many previous studies have examined the process of play as
captured in terms of A-series or B-series time, the relationship between the ECEC teacher
and the children in the play process has not been sufficiently questioned.

This study suggests that there is a time when the ECEC teacher can become involved in
play that has already been established among children, as in Kana’s Narrative 4. There is a
possibility that an actual time- E series time-is born in this relationship in childcare. It is
understood here that the ECEC teacher herself was drawn in and fascinated by the
interestingness of the play shared among the children, which went beyond her intentions. At
that point, the play was alive and well among the children, as in Kana’s Narrative 5. Previous
studies have not sufficiently captured the rise of meaningful play from the perspective of
intersubjectivity and the relationship between the ECEC teacher and the child who creates
the actual time.

Of course, there is not always actual time between the ECEC teacher and children. As
previously mentioned, the subjective A-series time flows simultaneously with the objective
B-series time. In contrast, depending on the distance between the child and the ECEC teacher,
it may be difficult to create the actual time, as in Kana’s Narrative 3. Moreover, in view of
the importance of the production of actual time, it is necessary to ask whether an

intersubjective relationship with the child is formed.
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One of the aspects considered to be nurtured in this intersubjective relationship is
companionship (Trevarthen, Aitken, Papoudi & Robert, 1998, which refers to doing and
sharing fun things with others (Nakano, 2005). Here, companionship is not limited to equal
relationships such as friendships but applies in the broader sense of the word of a “close
other,” including foster care relationships such as parents and family. It is said that when
ECEC teachers and children become familiar others and act together, they develop a
communal orientation, share an interest in various topics, and are motivated to cooperate
(Trevarthen, 2001). From this perspective, Kana’s narratives in this study are likely to lead
to the creation of companionship between the children and the ECEC teacher, which leads,
in turn, to the ECEC teacher’s meaningful play and realization of childcare. Therefore, it
would be helpful to take up the actual time that is created in the context of relationships to

improve the quality of childcare.

Conclusion

In our study, we reconstructed the relationship of “meaningful play” among an ECEC
teacher and children, based on the teacher’s narratives, using the “E-series time” theoretical
framework. The results revealed the following three points. First, from the framework of B-
series time, the changing environment of “meaningful play” is important. Second, from the
framework of A-series time, the teacher constructs the environment with a purpose, but the
play does not proceed according to that purpose. Instead, the teacher seeks a variety of
developments through the establishment of companionship and an intersubjective
relationship between the teacher and child. From the above, the quality of “meaningful play”

in Japanese ECEC practice was clarified.

Limitations

This study was limited to one ECEC teacher’s narrative, and there was no mention of the

views of other ECEC teachers at the ECEC center concerning the “slide and mud play.” By
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analyzing the narratives, some aspects of actual time that arises in a relationship will be
revealed. In childcare, it is necessary to examine how playtime, which is created through
relationships, is developed based on a variety of narratives. The challenge for the future is to

clarify how to evaluate the quality of childcare in terms of the accumulated actual time.
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Appendix: The Narratives in Japanese version

Narrativel : A FEEETOELBETORLXY

58— FMHOE-N I BHTIIBYZL TR 4 BIBOF LFIBLUIE, =
A T=IBANBVWEEIL, T-LOHFERTESRZEVL., EonRAZDLDIEESH
EYPLTVDG, T- D RABBRIC—HEICNEIRYIADELE, TTVEBGAVEEEFHST
BWEHBOT, 8. ZULABYEDH T\ 6, RELGLALANMENTEXLE, [Z20EH5
W<HESD LICEAEATER ETT6. REWEBYE. BILICH>TBYEBILERNEL]DT 5
SO RN BEMNIORATTIFEE, 25V ICEEZ#IITIES, kFIENTZNLWALST
E00 20> LAV EICEFHRHFEATT,

TE. ZNEZOB/AE THERDY, | BIED>TLES T ROBEZOFEEET-IVEENYE
DT, PNENBEBLTHFERTEALGTE, £l BHENEENPSRNEHEEAIF
HENBWSTWI R TH DT, [BEoEFEH DFEE BANELZILFEPLER > THEH
(316, BWENSPZo TV RELTEBHLATIFE LFTEBE—RICVVIRHTEL, SE
FNNENRASTET T2, BEW, EEPE[>TE 2T —#ICIEYVIRDELE,

HAR. ANANBDOYILERDYCBDEE LR TVELE, ZOANBDYDFIC 3 5%
DFEASTERY, 5MDFEZOTERNER T, 22TV TUTHEALYSTV, 250\
RUTRHMEE>TWT, FEEREDHR T, BABNEBYE LYERDNTEES IV TLTRY

A HIZNG,

Narrative 2 : REEILLZFILBEUADOFEE

ZOE0BEWICTHEI>TVDT, ZNEZNTHER WA BREBSTLIEB PO TIATT FE,
BADZNESMVERDH T, 5. BYE>TWIMA-IB, HBEEHE NGO TNIA A=Y
HHSDT, BEWRYFHHS2OT, RBAZLICRIDICENI THIELEINREBST, RO
FrE@mWATE L TINF B AT LVR,
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NIFEILTHIT HIAIDBNBELSCP>THES, Z25LEE3mDUITNED, 22(1C
FE>THT AIAIHIHT>THoKY B THEY 2, 2N E, BLAAH T, [Ho, @AW]ST
E2DT, [BANMBYABAHEWELNRIST, [TE. TN, Bt BRVNZIEABE, BAD
WOBNEWWATERSIFERIBATE VER'S, 4 BOFERT. U, BANIIIZY-bHT
WEDZBWEESIAVWWALPRWN]2TE>T, Y- M TERALTE, 24, FOFOOFT
[CY-FERWTEEZ DN LT,

KOBMREIRLTCETC, [CABDESHLEARITE, EINRIHTE>T ZNEEWVWTH A
EIFE ZFNEHAFYBSRELT, FEEREE, RTIIP>TIVTHERAGBRRLNTET
EGCIREEBVGTE, £3508BYPTVEDEFBRVAIEEEST, FEELEORENESS
SOt EULHT, BITHIRTE L HEZLVWWELOTVOIRIFFL T, ZOM VIRAHWNEDZE
EoTET LWDOTEHERLIICAELEN S,

ZORIVIRERATEDH T [CREFHEREIFTPoTHEL, KA VRO TICAYAAL
vo T, FHEINEDS, AIEINNEZE NI VIRERN TV, REBANEHZEDEWH '

BT FEERBEWAWAE Z ST\ b HEHIICESALVWEICIRF TN IR
BHHBATT,

Narrative 3 ! BELIEFTLIORREE

UAFTERAN 1 ATETEAG, BKRATLB AN WL WWAGEEBSTDT, [735
PAEPZESK, RATECL]2TE L, TIBPARBAKRATSILTVEATT, N
EINTLLD > TBLRATTFE, DIBRARATIEONYT, [1Eo751>TE 2156, T,
WO 2T, [TEL Loy BET—HEITIB>THIT LN o TE, TWW, 7K, TRATLE[2TESTo

SE. [VATEPA, T2LB TV, SE. UATEDA, K RATEES, Z5L1EH,
JIALRABBINEL]DTE> T BERALTU UATERAEIZIR > TEVEN b — £ R
. KORATERALITE, DTa52 AN LB A=\ To AN T 1T VNEBET=DT,
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[E3BLENCLTHI>BEP>TLB2TESTo BomK 2 ATPoTWEDIT>TRWEDS, &K<
FAZIIVIZENHH>T, BHTVWEBELY> T BOTEIFICE. ERICEZIPoTFYLY
JFBEIBZNINHZEVVNDNEEBNVENS, 5ot FAEPYIBE,

3%, A ECOVEEREN—FEIE R LDD, FTENNGLEDE, DFABLTLEHEPIS
TV Z22WDEZAEHBD T, IR ZZHEBZIEREBSL, FEEILICELTEA
TIFE, BAD - KBTI E , AT ZETRADERIDIFI N5 T, 4, Y1-2&
1EHTLBROL,

Narrative4 : BEUOKIITHLE

FEERET. UM RRIZLTNBEEF, ROBABELELEVEIA, BT LTUEF
EEBYIZZELH TV EALPEVWNE2TTICELT,

BRI, BEOIEHDEEEN | AT—EBBOO>TRALTE, BRESHEI & EMLL
BoTRLUTCALIBIBEILL, BiotTTTIL TR FE—HEICSMLT. ZOFEMEADYIEST
BTN, —HICFEITET BIZIE, ITBAZEN B D | ALEEBLELMENGVATLT
. FREEFEOTUNENLLVEWMENZED, BENMDBIET, TV EVTETLL,
Z0WBmEE. KANBERONMEH>TNISIICEST,

RAZEVDBYEEEIEVIBIETIE, FEEREADLMDZIETEHWITVIAD
[CHESTAES TV DERLTELER, FIZ . =R TB2THZH> TV EEICE, BBYD
FIBAR=TITFEER [BRICERNTIOIP2>THB - TE 26, RBITESBVEALNG,
TXRITFTRBIETATOTUKYIRZBED £ARBOBVNG, BEETIOIP>TREZNSTH
EYEh. MDY METHBEYTE 28R THIEY EN BANZNERYICZELATWT,

Narrative 5 : BEUODNFEEDRTEETINS
[FEETRTERVALL ST [FEBLNEBBRALLIDTEIFEWEY, Z250WS5FLEE
O, ATV ONE, BDERULANINTEATESZBA=WE, 25WSNLEAT-VWEDOEZ
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SWIETAITHED T FEERBNLTIUENH>TKBD T, AEZNIREHIEmBA ST,
(€51 ElL 5 1 Bl $kELTIH>TE> T, AIEIEZNEREYIRLTLIESLYLED 250D
ZAlEHYEIN,

BEEE BESEBVDIC>TWIDEIDBICHIALINEE, ZNEPLELI> TR
B53&536%5<40T, ERMICRERAI TEIDNFERDT, BAIOREARIET> TN,
oMWW ABBALN S, ZZTLIEVBEATIINGREIANEE BN TNBDT, /&
YEDBIRBEO—DTHo T, JvYTTROROICESEYTROEFDF TIIRLEL. BAZ
%, EEBICFEERYIC, FAOBEREBAANEI BTV HET2OEHFTLTNSE NN,
ZI3WDEZAIEHO T, BYBICREIIIITEONECTE, ZITFEERENILIILENFOR
OehE. 1 ALPLBKTWAALFERBLTECHRIZLTVNIE, ZNEFOF TEAYT -
ME2TWI, BRIFHIALINEE, ZNEBEIELTVWEWVTT,

FEE>THRBVWEBHBEPAS, L. FEHNPUELED BTE2TKBATT, PH5
NBEWMEENEVID, 2OV FEERBOFNEZIWVIDNHTLEE, InFEET e LTTIK
FEELEEDFRTEZTRALEH>TVIDE, BELTEI R,
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