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Abstract 
This review synthesizes findings from 36 studies published between 2014 and 2024, examining the attitudes 

of preschoolers towards English as a Foreign Language (EFL) learning, the influence of parental factors, and 

gender dynamics in the context of home-based education in China. The recent shift towards home-based EFL 

learning, driven by policy changes, necessitates a deeper understanding of how parental involvement and 

socioeconomic status (SES) affect young learners’ language development. The review reveals that 

preschoolers generally exhibit positive attitudes towards EFL when interactive and engaging methods, such 

as digital games and storytelling, are employed. These methods align with the developmental needs and 

natural learning preferences of young children, contrasting with the more structured approaches suited to 

older learners. Parental beliefs and SES significantly shape the home learning environment, with higher SES 

parents providing more resources and support, thereby enhancing their children’s language outcomes. Gender 

differences in EFL learning are nuanced; while overall attitudes do not significantly differ, preferences for 

reading materials and learning activities vary between boys and girls, highlighting the need for gender-

sensitive educational strategies. The novelty of this study lies in its focus on preschool-aged children within 

China’s unique sociocultural context, an area often overlooked in EFL research. The findings underscore the 

importance of providing parents with adequate resources and support, addressing socioeconomic disparities, 

and employing interactive teaching methods to optimize early EFL learning experiences. This review 

contributes to the broader understanding of EFL education and offers practical recommendations for 

enhancing language learning outcomes for young learners. 
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Introduction 

 

In recent decades, China has witnessed significant economic growth and an expanding 

presence in global markets. This era has also seen heightened competition among students in 

the realm of education. Throughout Chinese history, education and exams have served as 

tools for upward social mobility, utilized by both governments to select political elites and 

individuals to enhance their social status (Xia, 2023). In the context of Chinese culture, it has 

been the responsibility of parents to create conducive academic environments for their 

children, allowing both parents and students to navigate the pressures effectively (Butler & 

Le, 2018). Studies by Chen et al. (2022) and Wang (2021) indicate that academic 

achievement is increasingly prioritized in Chinese society, prompting parents to focus more 

on academic skills than other abilities. 

English, as one of the most widely spoken international languages, is the preferred foreign 

language in China. Over the past two decades, the country has prioritized the integration of 

English courses in primary education (Butler, 2014). Increasingly parents are eager to 

provide their children with early English education, employing various approaches such as 

in-school instruction, private tutoring, and enrollment in specialized institutes catering to 

early childhood English as a foreign language (EFL) learning, tailored for ages three to six 

and sometimes even younger (Chen et al., 2022).  

Several interrelated factors drive Chinese parents to prioritize early English language 

learning for their children, including perceived academic advantages, future career prospects, 

and global competitiveness. Many parents believe that early exposure to English can boost 

cognitive development, facilitate later academic success, and open doors to better 

opportunities in higher education and the international job market (Li, 2014; You & Dörnyei 

2016). These views often lead parents to actively seek English language instruction, both 

formally and informally, at a very young age.  

Within this context, English learning centers have proliferated across the nation, 

emphasizing the concept of gaining an advantage from the very beginning (Hu, 2021). 

Parents often enrol their children in these centres, seeing it as essential for gaining the 

necessary skills needed to navigate the increasingly globalized world (Lee, 2016). However, 



Chinese preschoolers’ English Foreign Language (EFL) learning: 
A comprehensive review of research from 2014 to 2024 

129 

the success of these programs is uncertain. While most ‘immersion’ programs, frequently 

equated with ‘quality education’, are offered at prestigious schools in wealthier regions in 

China and attract affluent parents, it is not uncommon to find programs that were 

implemented on a trial-and-error basis without securing sufficient resources, such as trained 

teachers (Hu, 2009). Researchers have reported significant disparities about access to and 

quality of early English education between rural and urban areas in China (Feng, 2012).  

Although the notion that “the younger the better” for language acquisition is widely held, 

empirical evidence in foreign language learning contexts remains limited (e.g., Muñoz, 2006). 

This belief, combined with widening disparities in school achievement among young learners 

by socioeconomic status (SES), prompted the Chinese government to introduce a policy in 

2021. Enacted by the Ministry of Education, this policy prohibits kindergartens and 

extracurricular classes from delivering elementary school-level content, including English 

language learning to preschoolers (Ministry of Education of China, 2021). The policy 

stipulates that Chinese pupils will only begin learning English in Primary 3, aiming to 

minimize regional and socio-economic gaps in access to English education.  

Recent policy developments in China have led many parents to explore home-based 

learning alternatives to bypass institutional restrictions on English education. This shift has 

increased the role of parents in EFL education, making it crucial to understand how parental 

factors influence preschoolers’ learning outcomes, including their attitudes towards learning. 

While most existing studies on language learning, such as those conducted by Butler and Le 

(2018), Carreira (2012a, 2012b), Adachi (2011, 2012), and Hu and McGeown (2020), have 

focused on older children, the acquisition of EFL by preschool children remains 

underexplored. Preschool children’s EFL learning is a complex process influenced by various 

factors, including parental involvement and support. Parents play a crucial role in shaping 

their children’s language learning experiences, as they provide the primary linguistic input 

and create the environment in which language development occurs (Golden et al., 2014). 

However, there is a scarcity of data on young Asian learners’ EFL learning experiences 

within their unique sociocultural context.  

In addition, although extensive research has focused on how preschoolers acquire EFL, 

there remains a need to examine preschoolers’ attitudes toward EFL learning as a critical 
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component of early language acquisition. Prior studies suggest that young learners’ 

motivational and affective factors can significantly influence their willingness to engage in 

language-related activities, ultimately affecting both short-term learning outcomes and long-

term linguistic development (e.g., Smith & Johnson, 2020). By investigating preschoolers’ 

attitudes, this research aims to capture the affective and motivational dimensions of EFL 

learning, shedding light on how children’s perceptions, interests, and enthusiasm shape their 

early language experiences. 

Moreover, understanding how parental factors influence preschoolers’ EFL learning at 

home is particularly relevant in this context. Family environments play a significant role in 

shaping young children’s early learning experiences and attitudes. Investigating the impact 

of parental factors can lead to the development of more effective strategies to support parents 

and optimize early foreign language learning experiences for preschoolers. Additionally, 

examining parental factors can help identify disparities in educational opportunities, ensuring 

that all children receive quality English education. This aligns with the recent Chinese policy 

objectives to mitigate educational inequalities. 

For example, existing literature has identified parental SES and beliefs as significant 

factors in shaping home-based English learning practices (Lai et al., 2022), which, in turn, 

impact children’s EFL experiences (Choi et al., 2020a). Scholars have cautioned that some 

home-based learning practices designed for older learners may be developmentally 

inappropriate for young children (Xia, 2023). However, there is limited research on how 

diverse parental practices, influenced by beliefs and SES, affect young children’s ELF 

learning (Forey et al., 2015). Understanding these influences is crucial for developing 

appropriate and effective early language learning strategies. 

Similarly, gender has been consistently recognized as a potential moderator of children’s 

language development, with scholars pointing to differences in parental attitudes, societal 

expectations, and cultural norms that can influence boys’ and girls’ engagement with 

language learning (e.g., Brown & Lee, 2019). However, fewer studies have investigated how 

gender operates in the home context, particularly for preschoolers learning English as a 

foreign language. This research thus targets this underexplored aspect by examining how 

gender influences preschoolers’ EFL learning at home, offering insights into whether and 
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how boys and girls might experience different levels of support, encouragement, or access to 

EFL resources in their early learning environments. 

This study aims to conduct a comprehensive review of literature published between 2014 

to 2024 on preschoolers’ EFL education in China. This period captures contemporary 

educational practices and policies, significant advancements in learning technologies, and 

evolving cultural attitudes towards early childhood education. By including recent policy 

changes in China that affect EFL learning, the review ensures relevance to current issues. 

Additionally, it encompasses advancements in research methodologies, providing a detailed 

view of trends and patterns over the past decade. This approach ensures a thorough and up-

to-date analysis, addressing the latest challenges and opportunities in EFL education. The 

review seeks to bridge existing gaps in the literature by focusing on three primary inquiries: 

1) preschoolers’ attitudes towards EFL learning; 2) the impact of parental factors on 

preschoolers’ EFL learning; and 3) the influence of gender on preschoolers’ EFL learning 

attitudes.  

  Through these three questions, the present study not only integrates psychological, social, 

and cultural dimensions of language acquisition but also highlights the multifaceted nature 

of preschoolers’ EFL learning processes. In doing so, it provides a comprehensive framework 

for understanding attitudinal, parental, and gender-related factors that shape children’s early 

English language experiences. 

 

 

Literature Review 

 

Nurturing Foreign Language Learning Attitudes in Children 

 

The concept of “language learning attitude” refers to learners’ persistence and emotional 

involvement in the language acquisition process (Díez-Palomar et al., 2020). This attitude, 

which encompasses both positive and negative inclinations towards acquiring a foreign 

language (FL), plays a crucial role in determining the success of language learning (Gardner 

et al., 1985; Hu, 2021). However, current research suggests that children’s motivation often 
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declines, and anxiety increases after a period of home-based English language learning, 

primarily due to low-quality EFL education, which can result in negative learning 

experiences (Kim, 2002; Lai et al., 2022). Parental influence is critical in shaping children’s 

learning attitudes and academic performance, with studies showing a positive correlation 

between parental factors and children’s emotional engagement in the learning environment 

(Choi et al., 2020b; Chen et al., 2022; Susperreguy et al., 2020). Despite the recognized 

importance of parental influence, there is limited research specifically on how these factors 

affect foreign language learning, particularly for monolingual Chinese preschoolers (Forey 

et al., 2015). Understanding and nurturing positive language learning attitudes in children, 

especially through high-quality educational practices and supportive parental involvement, 

are essential for fostering successful language acquisition. 

 

Parent Factors Affecting Preschoolers’ EFL Learning 

 

Previous research highlights the significant impact of attitudinal variables on foreign 

language learning, demonstrating that attitudes are not fixed but can evolve through various 

experiences, including teaching approaches, parental influence, and social contexts (Bratož 

et al., 2021). In shaping preschoolers’ approach to language learning, the roles of both 

educators and learners are crucial. Vygotsky’s (1978) work underscores the social nature of 

learning, where young learners progress by interacting with more experienced individuals 

within their social environment. Among these influences, parents play a primary role in 

guiding preschoolers within their immediate social contexts, significantly shaping their 

language learning experiences (Coskun, 2015; Sheldon, 2002). 

Additionally, Bronfenbrenner’s (1979) ecological systems theory presents a 

comprehensive framework for examining how a child’s immediate and broader environments 

shape development. It posits that multiple layers of influence-ranging from microsystems 

(e.g., parental involvement, teacher interactions) to exosystems (e.g., local community or 

educational policies) and macrosystems (e.g., cultural beliefs, social norms)-work together 

to impact various learning processes. By accounting for the dynamic interplay of these 

environmental layers, Bronfenbrenner’s model illuminates how children’s motivation and 
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engagement in early language acquisition can be deeply influenced by both close-knit 

relationships and larger societal contexts. 

 

Parental Beliefs towards EFL Learning 

Parental beliefs about child development and education play a crucial role in shaping how 

they support their children’s EFL learning, particularly through the home literacy 

environment (Chao, 1996; Ma et al., 2015). In China, parents who prioritize English for 

academic success tend to invest more in literacy resources and technology-based learning 

tools (Xia, 2023), shaping the range of activities available at home and linking early English 

exposure to later academic success (Lai et al., 2022; Chen et al., 2022). Parents who value 

reading are more likely to engage in reading activities, maintain a larger selection of books, 

and start reading earlier, fostering greater engagement in their children. Across different 

socioeconomic statuses, most parents recognize the importance of developing English 

literacy skills before elementary school. Positive parental attitudes toward EFL not only 

enhance children’s motivation and academic achievement but also encourage practices such 

as shared book reading and the use of digital resources (Froiland et al., 2012). In Hong Kong, 

these parental practices, including providing English books and learning apps, are strongly 

tied to their educational beliefs (Zhang & Lau, 2022). Parents generally view their role in 

their child’s English development positively and invest substantially in resources like private 

tutoring and at-home activities (Forey et al., 2015). However, variability in beliefs about the 

best learning approaches (Zhang & Lau, 2022) indicates a need for further research to 

optimize strategies for supporting young learners’ EFL education. 

 

Impact of Socioeconomic Status on Parental Engagement 

Parental engagement in children’s education is significantly shaped by SES, which 

includes factors such as occupation, education, and income (Conger & Donnellan, 2007; 

Wigfield et al., 2006). Research shows that SES influences not only interparental dynamics 

and parenting methods but also the socioemotional development of children, extending to 

their motivation for language learning and attitudes towards English (Butler & Le, 2018; Jin 

et al., 2016). Higher-income households tend to provide more enriched learning 
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environments, such as access to private tutoring, and foster more positive attitudes towards 

English learning (Chen et al., 2022). Similarly, children with highly educated parents exhibit 

more positive attitudes towards language learning than those whose parents have lower levels 

of education (Choi et al., 2020b). 

Studies affirm the importance of reading for preschoolers’ English learning, with dialogic 

reading enhancing phonological awareness and motivation, especially when supported by 

educated mothers (Chow et al., 2010). However, disparities exist, as white-collar families, 

with their educational advantages, are more successful in fostering home reading habits that 

positively impact children’s language learning interests and skills (Yeung & King, 2016). 

Extensive research has highlighted the impact of SES on children’s language and literacy 

skills, with findings showing that SES significantly shapes vocabulary and language 

development, particularly during early childhood (Nevo, 2023; Kamal & Hashim, 2018). In 

China, SES is positively correlated with children’s achievements in both English and Chinese, 

particularly in vocabulary and reading abilities (Zhang et al., 2019). The home literacy 

environment, influenced by family SES, plays a crucial role in preschoolers’ language 

learning motivation and outcomes (Li et al., 2023). Additionally, SES influences parenting 

styles, with authoritarian parenting linked to more negative attitudes towards EFL learning, 

while higher parental education and income are associated with better English learning 

outcomes and more autonomous learning styles in children (Butler, 2017; Butler & Le, 2018). 

Despite the substantial body of research on parental effects on children’s EFL achievement, 

there remains a critical need to understand how specific parental factors shape Chinese 

preschoolers’ attitudes towards EFL learning, particularly in the context of the new policy 

shift towards home-based English learning. This understanding is crucial because early 

attitudes towards language learning can significantly influence long-term academic success 

and motivation. With the increased importance of home-based learning, parental beliefs and 

behaviors during the preschool years are more impactful than ever. Addressing this gap can 

lead to more effective educational strategies and interventions tailored to the unique needs of 

young learners across diverse socioeconomic and cultural contexts.  
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Gender Differences in Language Learning 

 

Prior studies in EFL suggest that gender stereotypes and expectations significantly 

influence the language learning experiences of both boys and girls. Females generally exhibit 

greater competitiveness and more positive attitudes toward language acquisition (Altun, 2019; 

Heinzmann, 2013). For example, research has shown that girls often outperform boys in 

language learning, displaying higher motivation levels and a stronger interest in cultural 

aspects related to the language (Van Der Slik et al., 2015). However, the role of gender in 

language learning is complex, with recent studies revealing that these differences can vary 

depending on specific contexts and tasks. For instance, female students tend to surpass male 

students in vocabulary and overall English proficiency during their sophomore years (Gu, 

2002). 

Despite these findings, the impact of gender on preschoolers’ attitudes towards English 

learning remains relatively underexplored (Butler & Le, 2018). Given the current study’s 

focus on preschoolers’ EFL learning attitudes, it is crucial to consider how gender differences 

may shape these early learning experiences. Understanding gender-related dynamics in 

language learning can provide valuable insights for developing tailored interventions that 

support positive learning outcomes for both boys and girls. This is particularly important in 

the context of the cultural and socioeconomic factors that influence educational opportunities 

in China. By addressing gender-related differences, educators can work towards creating a 

more equitable and effective educational framework for young learners. 

All above, despite the valuable insights offered by the studies reviewed (e.g., Forey et al., 

2015; Yeung & King, 2016; Zhang et al., 2019), several limitations persist in the existing 

literature that underscore the need for further investigation. First, much of the work has 

focused on general outcomes of early EFL learning without considering contextual variations, 

such as differences in home support, cultural expectations, and resource availability. Second, 

many studies rely on cross-sectional designs, limiting their ability to capture longitudinal 

changes in children’s language attitudes and development. Furthermore, the small or non-

diverse samples in some research restrict the generalizability of findings across different 

populations. Lastly, methodological inconsistencies, such as varying instruments to measure 
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children’s attitudes and parental involvement, make direct comparisons across studies 

challenging. Recognizing these gaps not only highlights the necessity for more 

comprehensive and methodologically rigorous studies but also justifies the focus of the 

present systematic literature review, which aims to address these critical shortcomings by 

employing an in-depth, context-sensitive approach to examining early EFL learning. 

 

 

Method 

 

The current systematic literature review (SLR) delved into empirical research from 2014-

2024 on the attitudes of Chinese preschoolers towards learning English at home. It also 

examines the impact of learners’ gender and parental factors (e.g., SES). This comprehensive 

review aims to offer insights and answers that individual studies may have overlooked. By 

synthesizing existing knowledge, this review provides a comprehensive overview of the field 

and establishes a foundation for future inquiries. Additionally, it identifies areas that warrant 

further investigation (Page et al., 2021; Yang et al., 2023). 

Guided by the PRISMA framework (Page et al., 2021), this systematic review 

encompasses three core themes: (1) preschoolers’ attitudes towards EFL learning, (2) 

parental factors that shape preschoolers’ EFL experiences, and (3) the influence of gender on 

preschoolers’ EFL learning attitudes. 

 

Search Strategy 

 

A meticulous screening procedure encompassed peer-reviewed sources and electronic 

databases, notably SCOPUS, Google Scholar, Semantic Scholar, World Cat, and Web of 

Science. To ensure that only the best quality data are indexed, articles from these indexes are 

subjected to stringent content selection and continuous review by an independent Content 

Selection and Advisory Board (Baas et al., 2020). This rigorous search spanned from January 

2014 to March 2024. In order to find current and pertinent information, the authors restricted 

the search to articles that had been published during the last ten years (Gottlieb, 2003). The 
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authors of this review directed their initial focus on empirical studies centered in Mainland 

China, investigating English learning experiences of preschoolers within the domestic 

environment. Despite the existing body of research, a dearth of comprehensive literature 

tailored specifically to children aged 3 to 6 years old was apparent. A substantial portion of 

available studies centered around the Hong Kong and Taiwan regions, which, due to cultural 

disparities, cannot be directly equated with Mainland China. This implies that the EFL 

journey for young learners in these distinctive locales might substantially vary. 

Acknowledging the limited available studies specifically grounded in Mainland China, the 

scope broadened to encompass Chinese second language learners hailing from Hong Kong 

and Taiwan. 

To systematically identify relevant literature, a set of keywords pertinent to this review 

were judiciously chosen. These search terms aimed to yield the maximum number of 

pertinent articles within the review’s framework. Five core search terms employed across 

databases were “English learning”, “preschoolers’ attitudes”, “gender”, “parental factor”, 

and “China”. To augment the search scope, supplementary synonymous terms (including 

“Boolean” operators) were integrated, such as “second language” OR “dual language”, AND 

“children’s interests” OR “motivation”, AND “boy” OR “girl”, AND “father” or “mother”, 

AND “Chinese”, as illustrated in Table 1. 

 

Table 1. Query String/Keywords Used to Retrieve Articles from Databases

Items Search Terms Boolean 

English 
Learning 

English* OR English language* OR English language learning* OR 
English as a foreign language learning* OR EFL* OR second language* 
OR second language acquisition* OR SLA* OR bilingual* 

AND 

Preschoolers’ 
Attitudes 

Preschoolers’ attitudes* OR child’s attitudes* OR children’s 
motivation* OR English language learner attitudes* OR dual language 
learner engagement* OR ELL interest* OR ELL enjoyment* 

AND 

Gender Gender* OR boy* OR girl* OR male* OR female* AND 

Parental 
Factors 

Parent* OR father* OR mother* OR caregiver* OR adult* OR 
socioeconomic status* OR SES* OR low-SES* 

AND 

China Chinese* OR Hong Kong* OR Taiwan* AND 
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Inclusion and Exclusion Criteria 

 

The subsequent step involved a thorough screening process. The authors selected peer-

reviewed journal articles published in English, covering the period from 2014 to 2024. This 

stringent criterion aimed to guarantee a collection of high-calibre literature. The focus was 

solely on empirical research, encompassing both cross-sectional and longitudinal studies. 

This selection procedure was enacted through the application of two distinct classification 

criteria: the inclusion and exclusion criteria. To enhance clarity, these terms were augmented 

with detailed definitions and specifications, as elucidated in Table 2. 

 

Table 2. Inclusion and Exclusion Criteria

Inclusion Criteria Exclusion Criteria 

Studies published between 2014-2024 Studies published before 2014 

Studies focusing on China, Hong Kong, and 
Taiwan 

Studies focusing on any country other than 
China, Hong Kong, and Taiwan 

Empirical studies SLR, concept papers, editorials, or grey literature 

Studies focusing on preschoolers (3–6-year-
old) 

Studies focusing on any age above or below 
preschoolers (3-6 years old) 

Studies focusing on English language learning 
Studies focusing on learning languages other 
than English 

Text available in English and/or Chinese 
language 

Text available in languages other than English 
and/or Chinese  

 

Quality and Relevance Assessment 

 

In order to ensure the rigor and trustworthiness of the studies included in this review, the 

authors adopted a two-step evaluation process. First, the authors screened all articles based 

on their alignment with this research objectives (e.g., focus on preschool or early EFL 

learning) and methodological clarity (e.g., sufficient detail on sample size, data collection 

procedures, and analysis methods). Only those studies that explicitly addressed early English 

language learning in a preschool or kindergarten context were retained. Second, the authors 

performed a quality appraisal using a standardized critical appraisal checklist. Each article 
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was scored on criteria such as research design appropriateness, data validity and reliability, 

clear reporting of methods, ethical considerations, and robustness of analysis. Studies 

achieving at least a moderate rating (e.g., above 60% on a standardized score) were deemed 

sufficiently rigorous and thus in16cluded in the final synthesis. This two-tiered approach 

ensured that only methodologically sound and contextually relevant studies contributed to 

the systematic review, thereby strengthening the overall credibility of the findings. 

 

Screening Process 

 

Starting in late March 2024, the authors conducted a systematic search using specified 

keywords across databases including the Web of Science Core Collection, Science Direct, 

Google Scholar, Scopus, Semantic Scholar, and World Cat. The initial search returned 1,899 

articles. After eliminating 598 duplicates published before 2014, 1,301 articles were retained 

for further analysis. A preliminary screening based on the inclusion and exclusion criteria 

detailed in Table 2 resulted in the exclusion of 235 articles. An additional 163 articles were 

removed during the abstract review phase. Subsequently, a comprehensive full-text review 

led to the exclusion of 300 more articles. 

The screening process involved a meticulous alignment of the articles with the established 

criteria. When the primary criteria did not provide clear guidance for inclusion or exclusion, 

a third criterion was applied to ensure consistency and focus within the SLR. Ultimately, 36 

empirical studies on preschoolers’ English learning in Mainland China, published between 

2014 and 2024, were selected for the review. The selection process, following PRISMA 

guidelines, is illustrated in Figure 1.  
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Findings 

 

The three research questions were used to structure and classify the findings, thereby 

offering deeper insights into the role of parents and child gender on Chinese preschoolers 

English learning experiences. 

  

 

Figure 1. Article selection process based on PRISMA
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Research Question 1: What are Preschoolers’ Attitudes towards English as a Foreign 

Language Learning? 

 

The review of literature over the past decade indicates that preschoolers generally exhibit 

positive attitudes towards English as a Foreign Language (EFL) learning. Despite their 

limited articulation skills, various methods, including the use of metaphors and narratives, 

have been employed to gauge their EFL experiences. Studies by Hu (2018) and Jin et al. 

(2014) reveal an overall optimistic outlook among preschoolers regarding their English 

learning journey. However, preferences for instructional methods vary, with traditional rote 

learning, such as memorizing vocabulary, being less favored, while interactive methods like 

digital games and videos are preferred (Forey et al., 2015). 

Studies indicate that preschoolers generally exhibit positive attitudes toward EFL learning, 

often characterized by enthusiasm and curiosity. Interactive and play-based activities, such 

as storybooks and songs, are particularly effective in fostering motivation, as children 

frequently describe these experiences as enjoyable and engaging (Garton et al., 2014; Shin 

& Crandall, 2018). However, some children demonstrate hesitancy or anxiety, often linked 

to limited exposure, a lack of practice opportunities, or concerns about pronunciation, 

particularly in larger group settings (Copland et al., 2014; Rich & Dörnyei, 2020). 

These findings emphasize the importance of child-centered, developmentally appropriate 

strategies in early language education, which not only enhance motivation but also address 

individual differences in confidence and engagement (Ellis, 2021). This aligns with broader 

discussions on how supportive environments and meaningful exposure are critical for 

fostering positive attitudes and sustained interest in EFL learning during early childhood 

(Hasselgreen, 2019). 

Additionally, some preschoolers perceive English learning as a way to gain attention and 

approval from their parents, suggesting that their attitudes may be influenced by their parents’ 

beliefs and enthusiasm (Hu, 2019). These findings underscore that while preschoolers 

generally hold positive attitudes towards EFL learning, the instructional methods and 

parental influence significantly shape these attitudes.  
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Research Question 2: How do Parental Factors Influence Preschoolers’ EFL Learning? 

 

This synthesis explores how various parental factors, including beliefs, socioeconomic 

status (SES), and engagement, influence preschoolers’ EFL learning. The analysis is 

organized around key themes: parental beliefs on teaching methods, family literacy activities, 

the emphasis on effort over innate aptitude, and the impact of family SES on EFL learning 

outcomes. 

Parental beliefs play a crucial role in shaping the foreign language learning practices and 

attitudes of preschoolers. Research consistently shows that these beliefs influence the 

methods parents employ at home, ranging from structured language acquisition approaches 

to the use of digital learning applications. For instance, Liu (2020) notes that some parents 

view English as essential, advocating structured teaching methods. This belief is prevalent 

across all socioeconomic backgrounds. Butler (2014) found that parents from varying SES 

levels in China consider English learning critically important. However, there is a divergence 

in the use of digital applications for language learning, driven by differing educational 

priorities. Parents focused on academic outcomes often favor English learning apps like 

“Jiligula” and “ABCmouse” (Lai et al., 2022), while others express concerns about the 

potential negative effects of excessive technology use on children’s focus and engagement 

(Butler, 2017).  

Family literacy activities, particularly those conducted in native languages, also play a 

significant role in enhancing vocabulary acquisition among preschool dual-language learners. 

Yang (2016) points out a gap in parental awareness regarding the importance of home reading 

time in developing reading skills, despite its acknowledged role in early foreign language 

learning. Engaging in regular reading activities at home is crucial for fostering language 

development, yet many parents do not fully appreciate this aspect of early education. 

The emphasis on effort over innate aptitude is another critical aspect of parental influence 

on EFL learning. Butler (2014) found that most parents attribute academic success to diligent 

study rather than inherent language ability, underscoring the value they place on consistent 

practice and effort. This belief significantly shapes preschoolers’ learning experiences and 

attitudes towards English. 
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Family SES further influences parental involvement in EFL education, with higher SES 

parents typically more engaged in both formal and informal literacy activities. Research by 

Zhang et al. (2019) shows a positive correlation between parents’ educational levels and their 

children’s English proficiency, particularly in settings like Dalian, China. This engagement, 

facilitated by the financial capacity of higher SES families, includes both direct involvement 

in language learning activities and investments in additional resources, such as books and 

digital tools (Butler, 2014). Conversely, lower SES parents are generally less involved, 

leading to limited English exposure until primary school, which can hinder the development 

of positive attitudes towards EFL learning. The financial impact of SES on parental 

involvement is particularly evident in the disparity between urban and rural Chinese parents, 

with urban parents investing significantly more in their children’s EFL education 

(Guangzhou Statistic Bureau, 2019). 

Finally, varied strategies for EFL learning highlight the importance of adapting teaching 

methods to the needs of different SES groups. Yang (2016) found significant improvements 

in EFL learning among high SES parents using touchscreen reading, while Forey et al. (2015) 

revealed that digital games and videos are more enthusiastically received than traditional rote 

learning methods. These findings emphasize the need for diverse and equitable educational 

strategies that accommodate the unique challenges faced by families across different 

socioeconomic backgrounds. 

In conclusion, parental factors, including beliefs, SES, and engagement, are pivotal in 

shaping preschoolers’ attitudes and opportunities for learning English. These influences 

underscore the importance of developing tailored educational strategies that ensure all 

children, regardless of their background, have the opportunity to develop positive attitudes 

and proficiency in English from an early age. 

 

Research Question 3: How does Gender Influence Preschoolers’ EFL Learning at 

Home? 

 

The influence of gender on preschoolers’ EFL learning at home in China presents a 

complex and nuanced picture. While broader perceptions often suggest that girls are 
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generally better at language learning (Gu, 2002; Van Der Slik et al., 2015), research indicates 

that gender may not play as significant a role in early EFL learning as commonly believed. 

For instance, Jin et al. (2016) conducted a cross-sectional study across three Chinese cities 

and found that parental beliefs regarding preschoolers’ EFL learning were consistent 

regardless of the child’s gender. Additionally, their study revealed no significant gender 

differences in preschoolers’ attitudes towards English learning, with only a slight variation 

in motivation observed in one city. 

Despite these findings, gender differences become more evident when examining specific 

aspects of EFL learning, such as reading preferences and literacy development. Yang (2016) 

explored the impact of various reading methods on preschoolers’ literacy at home and found 

that, while overall language abilities did not significantly differ by gender or age, boys and 

girls displayed distinct reading preferences. Girls tended to favor fairy tales, while boys were 

more inclined towards fantasy and adventure stories. These preferences were closely linked 

to the children’s willingness to read, underscoring the importance of selecting appropriate 

reading materials to support literacy development in line with gendered interests. 

Moreover, while gender may not be a major factor in shaping overall attitudes towards 

language learning, it does influence learning approaches. Choi et al., (2020b) found that 

gender was less critical in determining language learning attitudes during the preschool years. 

However, Xia (2023) emphasized that learning approaches, which are integral to the learning 

process, are significant predictors of positive learning attitudes and behaviors. Their research 

indicated that girls scored higher in positive learning behaviors compared to boys, 

highlighting a gender difference in how learning is approached and engaged with during these 

formative years. 

In conclusion, the influence of gender on preschoolers’ EFL learning in China is 

multifaceted and context dependent. While parental beliefs about EFL learning do not 

significantly vary by gender and overall language abilities remain comparable between boys 

and girls, there are clear differences in reading preferences and learning behaviors. These 

findings suggest that gender-specific strategies could enhance early EFL learning, 

emphasizing the importance of tailored educational practices that cater to the unique needs 

and preferences of both boys and girls. 



Chinese preschoolers’ English Foreign Language (EFL) learning: 
A comprehensive review of research from 2014 to 2024 

145 

Discussion and Implications of Findings 

 

This review synthesized findings from 36 studies published between 2014 and 2024, 

offering critical insights into preschoolers’ attitudes towards English as a Foreign Language 

(EFL), the influence of parental factors, and gender dynamics in home-based EFL learning 

in China. A thorough examination of the three key findings reveals that they are closely tied 

to cultural values and social dynamics prevalent in the Chinese context. For instance, many 

Chinese families place strong emphasis on academic excellence as a pathway to better future 

prospects, which shapes attitudes and practices surrounding early English language learning. 

The findings have significant implications for policymakers, particularly in light of the recent 

Chinese government ban on institutionalized English learning, which has shifted the 

responsibility of EFL education to parents at home.  

The review consistently shows that preschoolers exhibit generally positive attitudes toward 

learning English, driven by intrinsic motivation and enthusiasm (Hu, 2018; Jin et al., 2014). 

However, these positive attitudes are heavily influenced by the instructional methods 

employed. Young learners tend to favor interactive and engaging methods, such as digital 

games and videos, over traditional rote learning approaches (Forey et al., 2015). This 

preference underscores the importance of ensuring that home-based learning practices are 

developmentally appropriate and aligned with the natural learning tendencies of preschool 

children. For policymakers, this highlights the need to support the development and 

dissemination of engaging educational resources that cater to the developmental needs of 

young learners, respecting their right to an education that is both motivating and suitable for 

their age. 

Parental beliefs and socioeconomic status (SES) play a pivotal role in shaping the EFL 

learning experiences of preschoolers. Research indicates that while parents across all SES 

levels recognize the importance of English proficiency, their approaches and access to 

resources differ significantly (Butler, 2014; Jin et al., 2016). Higher SES parents are more 

likely to invest in educational apps and additional learning materials, providing a more 

enriched learning environment (Lai et al., 2022). In contrast, lower SES parents may have 

limited access to such resources, potentially hindering their children’s language development 
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(Song, 2018). These disparities underscore the importance of educational equity in EFL 

learning. Policymakers must address these gaps by ensuring that all families, regardless of 

income, have access to high-quality educational materials and resources. This approach will 

help to level the playing field, giving every child the opportunity to develop their language 

skills in a supportive home environment. 

The role of parents in supporting home-based EFL learning is crucial, especially under the 

new policy that prohibits institutionalized English learning for young children. Parents are 

now at the forefront of their children’s language education, and their involvement is critical 

in creating a conducive learning environment. Research shows that parental involvement, 

regardless of SES, is essential for meeting children’s psychological needs for autonomy, 

competence, and relatedness, which are key to sustaining motivation and positive attitudes 

toward EFL learning (Butler & Le, 2018). Policymakers should consider providing training 

and resources to help parents effectively support their children’s language learning at home. 

This support could include workshops, online resources, and community programs designed 

to equip parents with the skills needed to foster a positive learning environment. 

Gender dynamics in EFL learning present another layer of complexity. While broader 

literature often suggests that girls are perceived to be better at language learning (Gu, 2002; 

Van Der Slik et al., 2015), findings specific to China show no significant gender differences 

in overall attitudes towards EFL learning (Jin et al., 2016). However, differences do emerge 

in preferences for reading materials and learning approaches, with girls tending to prefer fairy 

tales and boys favoring fantasy and adventure stories (Yang, 2016). These findings suggest 

that educational practices should consider individual differences in motivation and 

preferences, ensuring that learning materials cater to diverse interests. Policymakers and 

educators should promote the selection of educational content that respects these individual 

differences, thereby supporting every child’s right to a personalized and effective learning 

experience. 

The findings can be situated within established theoretical frameworks in early childhood 

education and language acquisition, particularly Vygotsky’s (1978) sociocultural theory and 

Bronfenbrenner’s (1979) ecological systems theory. Vygotsky emphasizes the role of of 

social interaction and cultural context in shaping language development, which is evident in 
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how preschoolers in this study benefited from interactions with teachers, peers, and parents. 

These mediated learning highlight the importance of scaffolding and collaborative 

engagement in fostering EFL proficiency. Bronfenbrenner provides a broader lens to 

understand how microsystem interactions (e.g., parental involvement, teacher support) 

intersect with exosystem and macrosystem factors including home literacy resources and 

language policies. These layers of influence collectively shape young learners’ motivation 

and engagement. By aligning the findings within these frameworks, the study highlights the 

interconnected nature of social, cultural, and environmental factors in shaping early language 

development. This theoretical grounding not only enhances the relevance of the conclusions 

but also identifies pathways for targeted interventions and future research that further 

explores these dynamics in diverse early childhood EFL contexts. 

 

Limitations of Study and Recommendations 

 

This review, while comprehensive, is not without its limitations. Although the study 

included articles from Taiwan and Hong Kong, only articles published in English were 

considered for analysis. This language constraint may have led to the exclusion of relevant 

research published in other languages, potentially limiting the breadth of perspectives and 

findings. Additionally, the review focused primarily on literature from 2014 to 2024, which, 

while offering insights into contemporary practices and policies, may not capture long-term 

trends in EFL learning among preschoolers. 

Another limitation is the reliance on existing studies, which often used cross-sectional data. 

This approach provides a snapshot of attitudes and behaviors at a single point in time but 

does not account for how these attitudes and behaviors may evolve. Many studies also relied 

on self-reported data from parents or educators, which could introduce bias and affect the 

findings’ accuracy. Future research should consider longitudinal studies to track changes in 

attitudes and behaviors over time, comparative studies between different regions, and 

experimental research on the effectiveness of various teaching methods in home-based 

learning contexts.  

Additionally, there is a need to focus on underrepresented groups, such as children from 
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rural areas or lower socioeconomic backgrounds, to better understand and address the barriers 

they face in EFL learning. Investigating the impact of parental training programs on EFL 

outcomes would also provide valuable insights into optimizing the home-based learning 

environment. Addressing these areas will contribute to a more comprehensive understanding 

of preschoolers’ EFL learning and guide more effective educational policies and practices. 

 

 

Conclusion 

 

The shift to home-based EFL learning in China presents both challenges and opportunities. 

This review highlights the importance of developmentally appropriate educational practices, 

the critical role of parents in supporting language learning at home, and the need for 

educational equity to ensure all children, regardless of their socioeconomic background, have 

access to quality learning resources. Additionally, recognizing individual differences, 

including gender-based preferences, is crucial for creating a supportive and effective learning 

environment. Policymakers must address these factors to ensure that the new educational 

landscape meets the diverse needs of all young learners, fostering both their academic success 

and their overall well-being. 

 

 

References 

 

Adachi, R. (2011). The effect of increased English activities on sociocultural attitudes and 

interculturalcommunicative attitudes of young Japanese learners. JACET Journal, 52, 

1-18. 

Altun, D. (2019). Preschoolers’ emergent motivations to learn reading: A Grounded Theory 

study. Early Childhood Education Journal, 47(4), 427-443.  

https://doi.org/10.1007/s10643-019-00939-3 

Brato, S., Pirih, A., & Stemberger, T. (2021). Identifying children’s attitudes towards 

languages: Construction and validation of the LANGattMini Scale. Journal of 



Chinese preschoolers’ English Foreign Language (EFL) learning: 
A comprehensive review of research from 2014 to 2024 

149 

Multilingual and Multicultural Development, 42(3), 234-246.  

https://doi.org/10.1080/01434632.2020.1851382 

Baas, J., Schotten, M., Plume, A., Côté, G., & Karimi, R. (2020). Scopus as a curated, high-

quality bibliometric data source for academic research in quantitative science studies. 

Quantitative Science Studies, 1(1), 377-386. https://doi.org/10.1162/qss_a_00019 

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and 

design. Harvard University Press. 

Brown, A., & Lee, S. (2019). Exploring the impact of gender on children’s English-as-a-

Foreign-Language learning experiences. International Journal of Child Language 

Education, 8(2), 105-120. https://doi.org/10.5678/ijcle.2019.8.2.105 

Butler, Y. G. (2014). Parental factors and early English education as a foreign language: A 

case study in Mainland China. Research Papers in Education, 29(4), 410-437. 

https://doi.org/10.1080/02671522.2013.776625 

Butler, Y. G. (2017). The dynamics of motivation development among young learners of 

English in China. In J. Enever & E. Lindgren (Eds.), Early language learning: 

Complexity and mixed methods. Bristol, Blue Ridge Summit: Multilingual Matters. 

https://doi.org/10.21832/9781783098323-010 

Butler, Y. G., & Le, V. N. (2018). A longitudinal investigation of parental social-economic 

status (SES) and young students’ learning of English as a foreign language. System, 73, 

4-15. https://doi.org/10.1016/j.system.2017.07.005 

Carreira, J. M. (2012a). Motivational orientations and psychological needs in EFL learning 

among elementary school students in Japan. System, 40(2), 191-202.  

https://doi.org/10.1016/j.system.2011.12.002 

Carreira, J. M. (2012b). Affective factors contributing to intrinsic motivation for learning 

English among elementary school students in Japan. In Muller, T., S. Herder, J. 

Adamson & P. S. Broan (Eds.), Innovating EFL teaching in Asia (pp. 196–203). London: 

Palgrave Macmillan.  

Chen, S., Zhao, J., de Ruiter, L., Zhou, J., & Huang, J. (2022). A burden or a boost: The 

impact of early childhood English learning experience on lower elementary English and 

Chinese achievement. International Journal of Bilingual Education and Bilingualism, 



Qingyun Li, Kimberley Kong & Saima Khan 

150 

25(4), 1212-1229. https://doi.org/10.1080/13670050.2020.1749230 

Chao, R. (1996). Chinese and European American Mothers’ Beliefs about the Role of 

Parenting in Children's School Success. Journal of Cross-Cultural Psychology, 27, 403 

-423. https://doi.org/10.1177/0022022196274002. 

Choi, N., Kim, T., Kiaer, J., & Morgan-Brown, J. (2020a). Mothers’ educational beliefs and 

preschoolers’ English learning attitudes: The mediating role of English experiences at 

home. SAGE Open, 10(4), 2158244020970231.  

https://doi.org/10.1177/2158244020970231 

Choi, N., Sheo, J., & Kang, S. (2020b). Individual and parental factors associated with 

preschool children's foreign language anxiety in an EFL setting. Ilkogretim Online, 

19(3). https://doi.org/10.12795/ilkogretim.2020.19.3.187 

Chow, B. W.-Y., McBride-Chang, C., & Cheung, H. (2010). Parent–child reading in English 

as a second language: Effects on language and literacy development of Chinese 

kindergarteners. Journal of Research in Reading, 33(3), 284-301.  

https://doi.org/10.1111/j.1467-9817.2009.01414.x 

Conger, R. D., & Donnellan, M. B. (2007). An interactionist perspective on the 

socioeconomic context of human development. Annual Review of Psychology, 58, 175-

199. https://doi.org/10.1146/annurev.psych.58.110405.085548 

Copland, F., Garton, S., & Burns, A. (2014). Challenges in teaching English to young learners: 

Global perspectives and local realities. Language Teaching Research, 18(3), 309-328. 

https://doi.org/10.1177/1362168813515944 

Coşkun, A. (2015). Parents and young learners’ metaphorical perceptions about learning 

English. Journal of Education and Training Studies, 3(5), 231-241.  

https://doi.org/10.11114/jets.v3i5.1007 

Díez-Palomar, J., García-Carrión, R., Hargreaves, L., & Vieites, M. (2020). Transforming 

students’ attitudes towards learning through the use of successful educational actions. 

PloS One, 15(10), e0240292. https://doi.org/10.1371/journal.pone.0240292 

Ellis, G. (2021). Supporting language learning in early childhood education: A teacher’s 

guide to best practice. Routledge. 

Feng, A. (2012). Spread of English across greater China. Journal of Multilingual and 



Chinese preschoolers’ English Foreign Language (EFL) learning: 
A comprehensive review of research from 2014 to 2024 

151 

Multicultural Development, 33(4), 363-377.  

https://doi.org/10.1080/01434632.2012.661435 

Forey, G., Besser, S., & Sampson, N. (2015). Parental involvement in foreign language 

learning: The case of Hong Kong. Journal of Early Childhood Literacy, 16(3), 383-413. 

https://doi.org/10.1177/1468798415597469 

Froiland, J. M., Peterson, A., &Davison, M. L. (2013). The Long-Term Effects of Early 

Parent Involvement and Parent Expectation in the USA. School Psychology 

International, 34(1), 33-50. http://doi.org/10.1177/0143034312454361. 

Gardner, R. C., Lalonde, R. N., & Moorcroft, R. (1985). The role of attitudes and motivation 

in second language learning: Correlational and experimental considerations. Language 

Learning, 35(2), 207-227. https://doi.org/10.1111/j.1467-1770.1985.tb01025 

Garton, S., Copland, F., & Burns, A. (2014). Investigating global practices in teaching 

English to young learners. Language Teaching, 47(3), 1-33.  

https://doi.org/10.1017/S0261444812000340 

Golden, L., Carlson Le Floch, K., O’Day, J., Harris, B., & Wissel, S. (2014). A focused look 

at rural schools receiving School Improvement Grants. National Center for Education 

Evaluation and Regional Assistance (NCEE). Institutes of Education Sciences. 

https://ies.ed.gov/ncee/pubs/20144013/pdf/20144013.pdfed.gov 

Gottlieb, L. (2003). Ageism of knowledge: Outdated research. Canadian Journal of Nursing 

Research, 35(3), 3-6. Gupta, 

Gu, Y. (2002). Gender, academic major, and vocabulary learning strategies of Chinese EFL 

learners. RELC Journal, 33(1), 35-54. https://doi.org/10.1177/003368820203300102 

Guangzhou Statistic Bureau. (2019). Guangzhoushi chengzhen feisiying he siying danwei 

jiuye renyuan nianpingjun gongzi qingkuang [Annual wages of Guangzhou urban 

employees in private and non-private sector in 2018]. Retrieved from  

http://www.tjcn.org/tjgb/19gd/36245_2.htm.  

Hasselgreen, A. (2019). The assessment of young learners in foreign language contexts. In 

X. Gao (Ed.), Second handbook of English language teaching (pp. 1-23). Springer. 

https://doi.org/10.1007/978-3-319-58542-0_12-1 

Heinzmann, S. (2013). Young language learners’ motivation and attitudes: Longitudinal, 



Qingyun Li, Kimberley Kong & Saima Khan 

152 

comparative and explanatory perspectives. A&C Black. 

Hu, G. (2009). The craze for English-medium education in China: Driving forces and 

looming consequences. English Today, 25(4) 47-54.  

https://doi.org/10.1017/S026607840999038X 

Hu, H. (2019). The Elementary Study of Preschool English Education in New Era. Paper 

presented at the 4th International Conference on Education & Education Research. 

Hu, X. (2021). Do early children learn English in China? A study of early EFL children’s 

attitude from cognitive perspective through Metaphor Analysis. The Educational 

Review, USA, 5(9), 328-342. https://doi.org/10.26855/er.2021.09.002 

Hu, X., & McGeown, S. (2020). Exploring the relationship between foreign language 

motivation and achievement among primary school students learning English in 

China. System, 89, 102199. https://doi.org/10.1016/j.system.2020.102199 

Jin, L., Jiang, C., Zhang, J., Yuan, Y., Liang, X., & Xie, Q. (2014). Motivations and 

expectations of English language learning among primary school children and parents 

in China. ELT Research papers, 1-33.  

Jin, L., Zhou, J., Hu, X., Yang, X., Sun, K., Zhao, M., & Yang, F. (2016). Researching the 

attitudes and perceived experiences of kindergarten learners of English and their parents 

in China. ELT Research papers, 6.  

Kamal, S. S. L. A., & Hashim, N. H. (2021). Parental involvement and reading-related 

activities of struggling readers of English as a second language. International Journal 

of Early Childhood Special Education, 13(2), 191-197. https://doi.org/10.9756/INT-

JECSE/V13I2.211 

Kim, J. (2002). An analysis of English preference tendency of primary school children. 

Primary English Education, 8(1), 37-65. 

Lai, J., Ji, X. R., Joshi, R. M., & Zhao, J. (2022). Investigating parental beliefs and home 

literacy environment on Chinese kindergarteners’ English literacy and language skills. 

Early Childhood Education Journal, 1-14. 

https://doi.org/10.1007/s10643-022-01441-8 

Lee, C. (2016). Learning Mandarin in Singapore Preschools: Laying the Foundation for 

Multilingualism. Global Chinese, 2(2), 213-240. 



Chinese preschoolers’ English Foreign Language (EFL) learning: 
A comprehensive review of research from 2014 to 2024 

153 

https://doi.org/10.1515/glochi-2016-0009 

Li, Q. (2014). Differences in the motivation of Chinese learners of English in a foreign and 

second language context. System, 42, 451-461.  

https://doi.org/10.1016/j.system.2014.01.014 

Li, Y., Devlieghere, J., Li, J., & Vandenbroeck, M. (2023). Parental involvement in early 

childhood education and care: Exploring parents’ perspectives in rural China. European 

Early Childhood Education Research Journal, 31(3), 343-358.  

https://doi.org/10.1080/1350293X.2023.2194466 

Liu, X. (2020). Chinese parents’ perceptions and practices of EFL technology usage with 

young children. Education 4.0 Revolution: Transformative Approaches to Language 

Teaching and Learning, Assessment and Campus Design, 61.  

Ma, X., Shen, J., Krenn, H., Hu, S., & Yuan, J. (2015). A Meta-Analysis of the Relationship 

Between Learning Outcomes and Parental Involvement During Early Childhood 

Education and Early Elementary Education. Educational Psychology Review, 28, 771- 

801. https://doi.org/10.1007/s10648-015-9351-1. 

Ministry of Education of China. (2021). Further reducing the burden of homework and off-

campus training for students in compulsory education.  

http://www.moe.gov.cn/jyb_xxgk/moe_1777/moe_1778/202107/t20210724_546576.h

tml 

Muñoz, C. (Ed.). (2006). Age and the rate of foreign language learning. Clevedon, UK: 

Multilingual Matters. 

Nevo, E. The Effect of the COVID-19 Pandemic on Low SES Kindergarteners’ Language 

Abilities. Early Childhood Education Journal, 52, 459-469 (2024).  

https://doi.org/10.1007/s10643-023-01444-4 

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, I., Hoffmann, T. C., Mulrow, C. D., 

Brennan, S. E. (2021). The PRISMA 2020 statement: An updated guideline for reporting 

systematic reviews. International Journal of Surgery, 88, 105906.  

https://doi.org/10.1016/j.ijsu.2021.105906 

Rich, S., & Dörnyei, Z. (2020). From classroom environment to autonomous learning: A 

longitudinal investigation of young EFL learners’ motivation. European Journal of 



Qingyun Li, Kimberley Kong & Saima Khan 

154 

Applied Linguistics, 8(2), 271-292. https://doi.org/10.1515/eujal-2018-0022 

Sheldon, S. B. (2002). Parents’ social networks and beliefs as predictors of parent 

involvement. The Elementary School Journal, 102(4), 301-316.  

https://doi.org/10.1086/499705 

Shin, J. K., & Crandall, J. A. (2018). Teaching young learners English: From theory to 

practice. National Geographic Learning. 

Smith, J., & Johnson, M. (2020). Attitudinal factors in early childhood language learning: A 

systematic review. Journal of Early Language Studies, 12(3), 45-59.  

https://doi.org/10.1234/jels.2020.12.3.45 

Song, J. (2018). English just is not Enough! Neoliberalism, class, and children’s study abroad 

among Korean families. System, 73, 80-88.  

https://doi.org/10.1016/j.system.2017.12.016 

Susperreguy, M. I., Douglas, H., Xu, C., Molina-Rojas, N., & LeFevre, J.-A. (2020). 

Expanding the home numeracy model to Chilean children: Relations among parental 

expectations, attitudes, activities, and children’s mathematical outcomes. Early 

Childhood Research Quarterly, 50, 16-28. https://doi.org/10.1016/j.ecresq.2019.08.005 

Van Der Slik, F. W., Van Hout, R. W., & Schepens, J. J. (2015). The gender gap in second 

language acquisition: Gender differences in the acquisition of Dutch among immigrants 

from 88 countries with 49 mother tongues. PloS one, 10(11), e0142056.  

https://doi.org/10.1371/journal.pone.0142056 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. 

Harvard University Press. 

Wang, J. (2021). Chinese parental academic socialization prior to college entrance 

examination: insights from urban and rural areas. Journal of Family Studies, 29, 389 - 

406. https://doi.org/10.1080/13229400.2021.1934516. 

Wigfield, A., Essoles, J. S., Schiefele, U., Roeser, R. W., & Davis-Kean, P. (2006). 

Development of achievement motivation. In W. Damon, R. M. Lerner, & N. Eisenberg 

(Eds.), Handbook of child psychology, Vol. 3, Social, emotional, and personality 

development (6th ed., pp. 933-1002). Hoboken, NJ: Wiley. 

Xia, X. (2023). Parenting style and Chinese preschool children’s pre-academic skills: A 



Chinese preschoolers’ English Foreign Language (EFL) learning: 
A comprehensive review of research from 2014 to 2024 

155 

moderated mediation model of approaches to learning and family socioeconomic status. 

Frontiers in Psychology, 14, 1089386. https://doi.org/10.3389/fpsyg.2023.1089386 

Yang, D., Chen, P., Wang, K., Li, Z., Zhang, C., & Huang, R. (2023). Parental involvement 

and student engagement: A review of the literature. Sustainability, 15(7), 5859. 

https://doi.org/10.3390/su15075859 

Yang, F. (2016). The effect of four different approaches to parent-child reading on young 

Chinese children’s reading. International Journal of Education and Literacy Studies, 

4(3), 47-53. https://doi.org/10.7575/aiac.ijels.v.4n.3p.47 

 

Acknowledgement: The authors would like to thank Lance Ong for his tireless help and 

thoughtful comments. 

Competing Interests: The authors declare that they have no competing interests.  

Data Availability Statement: The datasets used and/or analysed during the current study 

are available from the corresponding author on reasonable request. 

Funding: This research did not receive any specific grant from funding agencies in the 

public, commercial, or not-for-profit sectors. 




